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1) Engaging Post-Secondary distance education learners in remote and rural First Nations communities:
a. Preliminary argument: There is no single technology, for example videoconferencing, that engages students. Rather engagement is context specific. The course content, assignments, and teacher contribute to the students’ sense of engagement in the course. 

b. Current Argument: While these technologies are important tools that provide people living in remote and rural First Nations communities with access to post-secondary education, the Federal Government of Canada needs to change its relationship with First Nations communities.
2) Contexts:

a. Context 1: Videocom project

i. This research is part of a larger project called Videocom. Videocom researches the use of digital media in remote and rural First Nations communities. Much of the research has centred on telehealth, or the use of digital media for health services in remote communities. This past year, at the request of The Atlantic Canada First Nation’s Helpdesk, Videocom began to look at digital media for post-secondary distance education
ii. This particular research project is the third part of a larger investigation into the use of digital media for post-secondary distance education in remote and rural communities. 

1. The first part of this research project , a comprehensive annotated bibliography, indicates three areas of research:

a.  the first area discusses best practices for third-level distance education 
b. The second area of research focuses on issues, such as lack of funding, around post-secondary education for learners in First Nations communities.
c. the third current  area of research discusses the use information and communications technologies in First Nations communities for health, justice and secondary education
d. There are no studies on the use of Information and communications technologies for third-level distance education in remote and rural First Nations, Inuit, or Metis communities in Canada.

2. The second phase of the videocom research project into distance education was a Videoconferencing user-guide. This second phase responds to one of the current gaps in scholarship with a best practices guide for learners and teachers in remote and rural communities.
a. This overview opens with an interview story from Sabrina Ward, a Mi’kmaq student and teacher from Esgenoopetitj (Burnt Church) First Nations in New Brunswick Canada.

b. Sabrina Ward raises two important points regarding the significance of information and communications technologies, and videoconferencing specifically:

i. Videoconferencing technologies provided her with an opportunity to access post-secondary courses while remaining in her community

ii. Videoconferencing technologies gave her the opportunity to connect with learners in other First Nations communities and hear about their experiences.   
c. The overview then begins a discussion of the potential uses of videoconferencing for distance education. 
3. The third phase of this research program is a qualitative analysis of interviews with teachers, administrators, and First Nations community members involved in post-secondary distance education in Atlantic Canada.
a. Still in its early stages we currently have three interviews about post-secondary distance education with teachers and administrators from Unamaki College at Cape Breton University and an Interview from the Mi’kmaq Maliseet Institute at the University of New Brunswick. 

b. One of the questions asked during the interviews focused on the issue of First Nations’ involvement in curriculum development. All interviewees agreed that more community involvement in curriculum development and course design is crucial.

